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INCARNATION-CENTERED INTER-RELIGIOUS EDUCATION
In North America, people are divided by many different kinds of religions—at least 450. One half of them relates to Judeo-Christianity: Protestant, Catholic, Jews, Eastern Orthodox Christians and Muslims. The other half refers to the non-Judeo-Christians: Buddhist, Hindus, Sikhs, Jains, Parsees and so on. The number of groups will be more if non-organized sects, cults and New Age groups are added.
 In an ideal democratic society of religious pluralism, any religious group would not hold absolute power or truth over other groups. Nevertheless, certain groups have been dominant. Their patriarchal ideology of the past contributes to racial tensions, classism and clericalism. Furthermore it perpetuates other forms of inequity and injustice such as sexism, colonialism and environmental racism. And religious tensions can cause conflicts in the form of terror, hate crime, and warfare. In this context of inter-religious intolerance, the following questions arise: How can our society be more conducive to the harmony of different religious groups? What model of religious education can bridge the gap among various religions? In what capacity of experience and curriculum can I, a religious educator make a difference? 
The study of art and the humanities guides us in understanding that human beings are unique: they are called to change and be changed in various ways. Each person becomes a fuller character by striving to develop mature freedom, authentic creativity and wholesome integrity. Science teaches that human beings live and work in and around an immense flow of energy called Plenum. In Latin, this means Fullness. The history of religions reveals that religion becomes a force molding the individual as an authentic being and pervading society as an ultimate concern. Our world can become more harmonious if the diverse religious groups can seek common ground and bring about reconciliation. The ability to achieve these goals can be gained through their collective energy when diverse groups engage in common issues together. Most major religious groups have in common: (1) concern for preventing and alleviating unjust warfare and violence, (2) search for meaningful lives and noble values, (3) and desire to create peaceful and sustainable societies.
The key to our future will depend on good education—one that can transform individuals and society by critically examining false conceptions and unjust systems. I believe that one promising method for Inter-Religious Education is the Incarnation-Centered Model. It takes: first, interconnectedness stepping forward from self –confined religious ego; second, integrating process encountering with individual’s concerns and aspirations; and third, incarnational embodiment coordinating into harmonious whole. After all, God’s presence is revealed visible (in) as a concrete physical form (caro) in our living environments. This model aims to create spaces of understanding that break up barriers of culture, race, 
ethnicity and generations. It also envisions a world in which each group’s religious beliefs and cultural resources are respected and appreciated. As a religious educator, I have a capacity to affect both the intellectual sphere of academia and also society. The following elements of my background allow me to have this multi-faceted capacity: my upbringing, schooling in academia, the Myra House, and Ecoterra. 

My upbringing was enriched by a synchronistic culture. I was infant-baptized and grew up as a Presbyterian. Jesus’ Birthday was celebrated; in snowy Decembers church members decorate Asian Pine trees with dazzling electrical lights. Sukkamuni Buddha’s Birthday was also ceremonious; in Acacia blooming Aprils people displayed miles of candle lights in the streets. I was accustomed to both western and eastern rituals. I remember receiving blessings for good health by ceremonial bowings to parents, even to a senior neighbor next door and deceased ancestors. I was also used to seeing my aunt routinely go and seek good fortune during the New Year’s Day from the Shaman who lived on the corner block of the village. I had been an ardent Sunday school pupil until I met a girl (whom I married after 7 years of dating) who was a Buddhist during her college years. My curiosity developed into such a passion that I learned what Sakkamuni’s teaching is and how Jabi (compassion) should be practiced. I practiced Chamsun (discipline of mindfulness), which was believed will lead to Yeolban (nirvana). Praying with one’s whole body was a spiritual discipline, prostrating oneself 108 times to free 108 kinds of troubling thoughts. During school breaks, I took back-pack trips to Buddhist temples and stone Pagodas and appreciated the nature’ harmony what Taoist has taught through generations. Furthermore, my public school’s curriculum was based on the Confucius text, “Analects” which covers subjects mainly about filial piety, individual’s duty and well-ordered society. 

In the early summer of 1986, my family and I headed to the United States. I was aware that this multi-ethnic diverse country would push me out of the comfort zone of my homogeneous ethnic home country. My first graduate study was held at Tulane University, with a focus on multicultural built-environment. New Orleans was colorful, both visually and linguistically. Signs of colonial culture mixing with French, Spanish, and old English were evident. High-rise buildings, plantation mansions and native thatched huts were juxtaposed by the bayou. I lived in excitement with my family in this new place. We enjoyed the boiled crawfish and Mardi Gras but also feared misunderstanding the Southern culture and accent. 

At UCLA, I undertook my second graduate study in art history with an emphasis in culture and urban study. I learned the historical roots of cities such as Jerusalem, Cairo, Baghdad, Istanbul, Singapore, Hong Kong, and so on. I was also able to identify the aesthetic value and functional meanings of various worship places such as churches, Judaic temples, mosques, and Buddhist and Hindu temples. I learned the relationship of these buildings to their corresponding political ideals, social hierarchy, and theology. I was fascinated by how political agendas could manifest in the visual arts, architecture, and landscape of the city. And the study of the 1992 Los Angeles racial conflicts impacted me great deal. As a Korean-American, I believed it was my duty to understand how peace and conflict could work in these tragic situations analyzing the socio-economic and political dynamics among African-Americans, Latinos, Jews and Asian-Americans, especially Korean immigrants. 
After searching for my vocational path for awhile, my academic journey took a turn to a religious study. 

At Claremont School of Theology the focus of my study was Religious Education. After three years of pursuing the M. Div. degree, I began my doctoral study with focus on ecology, spirituality and practical theology. I was able to identify how certain types of powers continue to dominate our society. Explosion of the World Trade Center and Pentagon on September 11, 2001 was a traumatic example. It was shocking to discover how social evils could be perpetuated in the forms of economic exploitation, cultural imperialism and capitalistic colonialism. I began to recognize that many people, more than I expected, live in anger, fear, despair and feelings of worthlessness due to emotional and psychological wounds under the suppression of racial animosity, authoritarian superiority and institutional tyranny. I also witnessed how higher rank clergy members could exercise their powers over to the lower-rank members, unjustly imposing denominational doctrines with cultural prejudice. However, the study of social ecology has taught me that human beings are capable producers of a sustainable environment if they fully engage in their macro- and micro-environments, interconnecting their own aesthetic senses and intellectual abilities with others. It also has challenged me to act out “to love God” through caring about my neighbors’ interests regardless of their socio-economic-racial background. I was able to practice those principles in settings such as Myra House and Ecoterra. 
Myra House
 has been a cross-cultural learning place by sharing ethnic foods, performing music events, and hosting yoga and Zen practice since 2001. The house was remodeled according to ecological principles—interconnecting living space and gardening space; humans and live flocks including, rabbits and chickens; residents and retreatants at community dinner, falling water ponds, fruit and vegetable garden, and so on. The house is also furnished with a meditation chapel, a ceramics/carpentry shop, a chicken coop and indoor and outdoor greenhouses. The electricity for the building is generated from solar photovoltaic panels on the roof of the solarium, and shower water is heated in a nearby solar water tank. A recycling water system is installed for the plants in order to minimize water waste. Organic gardening has also been incorporated with composting which produces humus—rich dark soil. The House has been an extended home for young adults away from different cultural background. This inter-cultural living experience has taught me that conflicts arise unavoidably in a multicultural setting. However, inter-personal reconciliation is possible through sharing the words of forgiveness and prayers for restoring personal and communal peace. Having my own two children I affirm that good education for young adults is crucial. Although there will be individual variables depending on each person’s mental maturity and social relations, young adult age is a formative years for their wholesome personality and character, which became the main subject of my dissertation.
Myra House living has enabled me to write and publish The Sextet Love Story: A Perfect Love Story in Imperfect Society (Korean version, Seoul, Korea: Youl Lim Publishing House, 2007, 279 pages. English version will be available in 2009). 
Ecoterra
 is another setting located in the marketplace of Claremont. Since Myra House ministry began I have looked for avenues in (1) basic financial sustenance of the household and (2) connection to the people in the local community. As a result, it was imperative opening a neighborhood market where organic foods, local farmers’ produce and holistic medicines are available. The Myra House family and I have worked together at Ecoterra by promoting personal and social health in the belief that people deserve good food and natural medicines at affordable costs. Ecoterra has become a meaningful public space where local people meet and chat about everything from health and natural cooking to holistic parenting, green living and spiritual lifestyle. At Ecoterra, I also meet spiritual seekers, Yoga teachers, Ayurvedic practioners, Aikido martial art masters, Buddhist monks and Mormon friends. Filling the role as a truck driver for Ecoterra, I have shared my beliefs with individuals who express their beliefs in dogmatic and uncompromising terms. I have also met truck drivers who drive ten or more hours on the freeway, and low-wage laborers at wholesale markets who begin their work at two in the morning, as well as poor strawberry and vegetable growers/pickers. I affirmed that people want more meaningful connections and relationships aside from just healing their physical and emotional wounds. 
In addition to the above background of academic study and actual practice, my cross cultural experiences are numerous during 14 years ministry (4 years as Intern pastor and 6 years as a United Methodist minister serving an ethnically diverse Congregation (Covenant UMC, Pomona), the Anglo-dominant congregation (Claremont UMC) and the Korean Immigrant (Pacific Korean UMC, South Pasadena). I led the Bible school for children and youth at Tecate, Mexico (1998). I took a summer course for John Wesley studies at Cambridge, England (2000), I joined a repairing house project for a Hopi village in Second Mesa, Arizona (2002). And I led a field trip a group of 8 people visiting Taizé in France, Labri and Bruderhoff community in England (2005). I also led a project for the homeless ranging from Anglo/Caucasian, Hispanic, and Afro-American in Pomona (2005-2008). 

Learning from my practical and intellectual experiences, I felt the urgent need for educational reform. My previous academic education was obtained during the so-called “Information Age.” My learning took place under the modern dictum, “Knowledge is Power.” I was taught that gaining knowledge is as worthy as earning an income. By gaining specific knowledge, my job would be secured and my social status elevated. As a result, my knowledge was limited and compartmentalized. And competition was fierce because job opportunities were limited. I sought an alternative educational program which integrates the study of culture, science and religion. This aspiration was crystallized as the Acology Institute.
 Acology stands for: A (Agapic love-centered) + Eco (oikos-ecologically-grounded) + logie (integrative study). In this light, AI is conceived to be a new educational model and a catalytic agent for restoring ecological integrity in inner/inter/intra-relationships among person(s) to person(s) and nature to God in both the local and global contexts. Participants seek to be leaders through a cross-cultural approach. Their goals are set on environmental stewardship for the well being of present and future generations. The AI program consists of a monastic rhythm of study, prayer and service. Students will participate in a communal atmosphere where personal depth and character development is emphasized. The AI program is an intellectual and academic avenue for the values characterizing Myra House and Ecoterra. 

Education for me has been more than an aim just to achieve a diploma. It was more than passing exams. It has been a powerful means of changing my vocation towards activism as well as creating a new culture for my family and my local place. Education enabled me to block my complacency and explore new and better alternatives for life. Reflecting deeply on my vocational path, I have taken a path of academic teacher for college and graduate students and a self-claimed-independent minister seeking the way that excludes no other ways for the individual and social wholesome goodness for under-privileged people. Currently I am teaching a class, HC 232-CHRISTIAN HISTORY & SPIRITUALITY II: REFORMATION TO THE PRESENT, at the Korean Methodist Theological Seminary in Los Angeles. I will continue my academic teaching and research, continue to participate as a member of the Religious Education Association, and I plan on attending the upcoming conference in Chicago from November 7-9. 
My main teaching course, Incarnation-Centered Inter-Religious Study, will focus on both on inter-cultural and inter-religious aspects. The curriculum is designed by integrating culture, socio-ecology, and religious beliefs from a cross-cultural and comparative perspective. The class will identify a range of beliefs and values from the “ordinary” to the “sacred” that perpetuate social, economic, historical, aesthetic and religious values by examining, for example, the Balinese temples, the Pueblo and the Hogan Shelter, and the West African folk environment. The course will explore the following questions: How can our society be more conducive to the harmony of different religious groups? Which common ground can bridge the gap among various religions? In what capacity of experience and curriculum can each individual make a difference? Other proposed classes are listed on the following pages. 
INTRODUCTION TO INTER-RELIGIOUS EDUCATION:

THEORY & PRACTICE
This course mainly divides into two parts: First, for theoretical and theological investigation, participants will identify, compare and retrieve information about formative figures, form and contents of the related discipline and pedagogy. These related disciplines include: Liberal Religious, Orthodoxy, Neo-Orthodoxy, Ortho-praxis, Liberation theology, Eco-praxis movement. Also it refers to other main organized religions: Judaism, Islam, Buddhism, Hinduism, Jainism and Taoism. Second, for practical methodology, students will explore six paradigms of education: Contemplative, Evangelical, Holiness, Social Justice Charismatic and Incarnational. Students will examine each paradigm’s purpose, principle, role of teacher, learners and administrator, source of transformation, context, and hidden and tangible curriculum.   

CHRISTIAN EDUCATION IN THE ASIAN AMERICAN EXPERIENCE

This course provides an introduction to the educational ministry of Asian American churches for pastors, teachers, and ethnic community leaders. These churches developed uniquely partly due to their background cultures. This influence can be seen not only in the worship services but also in the educational centers created in the churches. Participants will investigate factors on the economic, social and political level, as well as on the psychological and theological level, beginning from the personal side to the community entity. This class will also examine critical questions such as existing prejudices and barriers in the way of reconciliation with other cultural groups and religions in America. 
THEOLOGIES OF CHRISTIAN COMMUNITY 
Christianity has been unfolded by weaving threads with painful battles which European history reveals. In spite of such struggles, Christian communities not only have survived but also been thriving.  This course is intended as a forum in which students may pursue constructive answers to at least three questions: (1) What is ‘Christian community’?; (2) Why (if at all) is such community important?; and (3) How might the answers to the first two questions influence the way I live? As an aid to this constructive task, the course will survey the theological rationale and organizing commitments offered by various Christian communities and their thinkers for particular forms of ‘life together.’ The course aims (a) to familiarize students with the history and governing theological commitments of various intentional Christian communities, past and present, and (b) to give students an opportunity, in conversation with others, to critically and constructively engage these traditions as they develop their own theology of Christian community.
AGAPE AND EROS: CHRISTIAN EDUCATION

The Christian testament teaching of God’s love is rooted in the Hosea-Jeremiah-Deuteronomic teachings and manifested in Jesus Christ. Students will identify characteristics of agapic love by studying the love commandments, early Christian communities, and readings from the Gospel of Mark and Paul’s Epistles. Students will seek tangible ways to understand and practice developing particular community relationships by examining Agape and Eros. These include relationships among family, friends, neighbors, churches, and the earth. Through this, participants will be asked to reflect on and respond to the following questions: how can a person go deeper into a relationship with God? How can we serve others with full awareness? How can we appreciate a more abundant life around us?

WORSHIP SPACE IN WESTERN CHRISTIAN TRADITION

Worship space can shape human behavior and theological perspective.  How did worship space develop after the Reformation? What kind of theological approach has shaped worship space? What are the issues and concerns about contemporary worship space? Students will explore these questions and examine selectively chosen Protestant worship spaces— Puritans’ Meeting House; John Wesley and Methodist’ Preaching Chapels; evangelical Great Hall; Gothic and Romanesque Revival Church; Sanctuary House, Institutional Building Church. Students will identify each one’s ritual theory, theological perspectives, and the effects on worshippers.   

MONASTICISM AND NEW MONASTIC MOVEMENT 

First, this course examines three historical developments of monasticism: (1) Pre-Benedictine Era, (2) Benedictine to the Reformation era, and (3) Post-Reformation era. Second, students will discuss their future vocations and the question of vocation in general.  This will be done in light of examining the question of vocation in the broader context of historical figures, communities and related ideas surrounding the topic of vocation.  These include: motivating cause, conviction, value, metamorphic process, theological framework, community life, core praxis, and connection to a local and global context. Selected communities include the Franciscans, Cistercians, Dominicans, Quakers, Shakers, Methodists including Brother Roger’s Taizé Francis A. Schaeffer’s L’Abri, Jean Vanier’s L'Arche; Shane Claiborne’s Simple Way; Dorothy Day’s "House of Hospitality"; Catherine Doherty’s Madonna House; and Dietrich Bonhoeffer’s Confessing Church

ART AND ARCHITECTURE OF CONVERSION AND EVANGELISM AND TOWARD INTERFAITH SACRED SPACE

This course will explore the following questions: What are the qualities of sacred space that causes us to experience special feelings of awe, respect, reverence and liberation?  How does sacred space occur in a Faith community? How does sacred space occur in daily life? What might a space designed to accommodate the needs of all faiths look like? 

Students will examine selected Pre-medieval, medieval, and post-medieval churches.  They will also examine public space and sacred spaces of other religions.  Space will also be explored from the theoretical point of view of Ritual Theory, anthropology, sociology, psychology, and philosophy. Students will have the opportunity to create their own sacred space by contemplative reflections and theoretical findings. 

CENTERING IN THE WEB OF LIFE
This course identifies current problems and issues confronting religious education with ecological issues. Students will examine various approaches to ecological issues: educational, theological and spiritual, and ecology-oriented community approaches. Participants will recognize implications of ecology on local communities and explore interconnection of Spirit and Energy— how a person or group or community can have an alternative relationship with the earth. This will be done by seeking solutions to problems dealing with food, water, pollution, unresponsive bureaucracies, and unexamined systematic routines. In this way, students can engage in tikkun olam (repair of the world) and critically analyze the issues of extraction, exploitation, depletion, and domination of the earth. Finally, students will be asked, as they go through spiritual discernment process, to design and reshape alternative communities that are models for both personal and local or church-community’s holistic health. 

� Eileen W. Lindner, Yearbook of American and Canadian churches (Nashville: Abingdon Press, 2008); Diana L. Eck, “American Religious Pluralism: Civic and Theological Discourse” in Democracy and the New Religious Pluralism, ed. Thomas Banchoff (Oxford University Press, 2007), 243- 70; Martin Marty, “This We Can Believe: A Pluralistic Vision” in Religious Education 75:1 (January-February, 1980), 37-38. 


� Living principles, updated News and Articles are available at www.myrahouse.com


� Current events and pictures are available at ecoterrahealthmarket.com 


� The philosophy, educational principles, methodology and details of the curriculum are available at www. acologyinstitutute.org. 
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